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Acculturating Stress, Language Anxiety and Procrastination...

ABSTRACT

Objectives. The aim of the study is to examine the procrastination among international
students in academic settings in Ukraine.

Materials & Methods. The 41 participants were recruited from two national
universities in Volyn oblast who came from African countries to obtain higher
education in Ukraine. Procrastination Scale, Acculturative Stress Scale, Foreign
Language Classroom Anxiety Scale were applied in the research.

Results. Evidence consistently suggests that there are no gender differences in
procrastination, acculturating stress, and language anxiety. However, a weak negative
correlation between procrastination and age of the participants was found (r=-0.26
p<0.05). It is possible to hypothesise that academic procrastination is less likely to
occur in mature age, being replaced by the procrastination in other life domains. The
findings of multiple regression suggest that acculturative stress and language anxiety
taken together predict procrastination of the international students (R? = 0.469,
F (4, 37) = 2.741, p=0.015). However, amongst other predictors only fear of negative
evaluation as a separate scale of language anxiety is an independent robust predictor
of procrastination. One unanticipated finding was that accultuarion is not a significant
moderator of the interaction between fear of negative evaluation and procrastination.
Therefore, international students’ procrastination is predicted by rather social anxiety
of being evaluated than cultural settings and language anxiety per se. This inference
is in line with the evidence that test anxiety and communication apprehension are not
independent significant predictors of procrastination.

Conclusion. The current study showed that the main predictor of procrastination is
linked to social anxiety which might be triggered by new cultural and academic
settings and, therefore, transformed into procrastination. However, with a small
sample size which represents only African students, caution must be applied, as the
findings might not be extrapolated for the international students from other countries.
Further studies, which take these limitations into account, will need to be undertaken.

Key words: procrastination, acculturating stress, and language anxiety, international
students, academic settings, fear of negative evaluation.

Introduction

A key aspect of procrastination among students is academic
procrastination. Several theories on the origin of procrastination have
been proposed, irrational and spontaneous delay in performing essential
activity (Balkis & Duru, 2019; Haghbin 2015; Steel & Ferrari, 2013);
low adjustment accompanied with passive, dysfunctional activity
(Klingsieck, 2013); non-adaptive behavioral strategy (Lindblom-
Yldnne et al., 2015) amongst others. The existing body of research on
procrastination suggests that procrastination occurs with comorbidities
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frequently represented by anxiety, depression and fear (Tibbett &
Ferrari, 2015). Recently investigators have also examined the association
between procrastination and psychosomatic disorders, notably headaches,
immune problems and chronic pain (Klingsieck 2013; Sirois & Pychyl,
2013), interpersonal problems (Goldin, Katz & Kuziemko, 2006), and
financial difficulties (Gamst-Klaussen, Steel & Svartdal, 2019).

Data from several studies suggest that there is a significant
growth of procrastination among adult population (Markiewicz, 2018).
According to this study, about 25.0% of the general population suffers
from chronic procrastination, among them 80.0%-90.0% of students who
experience the academic procrastination; as a result 50.0% of them argue
that procrastination has a poor impact on their academic achievements.

It has previously been observed that increased stress in students’
academic activity has a poor effect on their academic achievements and
exacerbate a chronic or debilitating delay in performing their activity.
In contrast to academic procrastination in general, there is much less
information about effects of acculturating stress and language anxiety on
procrastination among the foreign students.

Therefore, the aim of the study is to analyze theoretical
foundations and empirical data providing the idea that the difficulties
with acculturation and language barriers could be the robust predictors
of procrastination among international students in the academic settings.
In particular, we will focus our attention on the effects of acculturative
stress and foreign language classroom anxiety on the international
students’ procrastination. Furthermore, considering the predictors of
procrastination might prevent the international students from delaying
their academic activity and obtaining low academic achievements.

Acculturation is a process of dual nature containing the essential
cultural and psychological transformations as a result of interaction of
two or more cultural groups (Berry, 2005). Recent work by psychologists
on the problem of acculturation has established that it comprises four
stages, euphoria excitement, culture shock negativity, gradual recovery
and assimilation amongst others. The stages are characterized by the
particular processes, notably initial enthusiasm for everything new
and unusual in the host culture; growth of anxiety and intolerance
to the uncertainty; awareness of differences and similarities in both
cultures; and full acceptance and efficient adjustment to a new cultural
environment.
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Existing research recognises the critical role in efficient
acculturation played by cognitive and behavioral strategies for cultural
adjustment, awareness, learning and adaptation amongst others
(Winkelman, 1994).

Previous research comparing cultural shock in the acculturation
process and academic achievements of international students apply the
‘cultural synergy framework’ (Zhou, Jindal-Snape, Topping & Todman,
2008) and have found that cognitive, affective and behavioral issues of
adaptation should be considered. Behavioral adaptation is viewed as
a close interaction of the international students with the host students
and the host population in general. Cognitive adaptation is linked
to the international students’ perception of inter-group interaction,
perception of discrimination in particular. Affective adaption refers to
the international students’ well-being which is closely linked to the
relationships with host population.

Data from several studies suggest that the foreign students
from Asia are characterized by lower level of acculturation than
European students since they experience the greater cultural shock
based in the deep cultural differences in the environments (Lowinger,
He, Lin & Chang, 2014).

Since the cognitive, affective, and behavioral aspects of adaptation
refer to efficient interaction, the language competence plays the primary
role in all stages of acculturation. It has previously been observed
that communication apprehension, test anxiety and fear of negative
evaluation are the robust predictors of poor language integration and
together constitute the language anxiety (Horwitz, 2001). Moreover,
language anxiety has a poor impact on the academic achievements
of the international students. The language anxiety is closely linked
to the foreign language acquisition and defined as a specific form of
anxiety which is different from the anxiety as a personal trait. The
main strategies for coping with language anxiety are self-development
or avoidance. In our opinion, the avoidance could be associated with
procrastination and, resulted in low academic achievements.

In general, therefore, it seems that difficulties of acculturation and
language anxiety could be the serious barriers for efficient interaction
of international students with the host peers and exacerbate the delay in
their academic activity transforming in procrastination.
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The main research questions of the research:

RQ1: Is there an association between age and procrastination,
acculturating stress and language anxiety?

RQ2: Are the high acculturative stress and the foreign language
classroom anxiety the predictors of the international students’
procrastination?

RQ3: What are the most robust predictors of international students’
procrastination?

Methods and techniques of the research

Participants

Participants were African students (Nigeria, Ghana, Zimbabwe,
Namibia, Senegal) recruited from two Ukrainian universities in
Volynskya oblast: Lesya Ukrainka East European National University
and Lutsk National Technical University (n=41), 29.0% female (n=12),
71.0% male (n=29). Participants’ mean age was 25.14 (SD = 2.6 years).
Measures

Procrastination was measured by Procrastination Scale (Lay,
1986). The scale has 20 items. The psychometric properties of the
scale were assessed, particularly Cronbach alpha of 0.82 and a retest
reliability of 0.80 (Hasanagic & Ozsagir, 2018).

Acculturation was tested with Acculturative Stress Scale
(Sandhu & Asrabadi, 1998). The scale consists of 36 items to assess
discrimination, homesickness, fear, guilt, perceived hatred, and general
stress as indicators of acculturative stress. The total score ranges from
30 to 180, where the higher score indicated the deeper stress. The
results of principle components method indicated that six factors are
accounting for 70.6% of the total explained variance. Strong evidence
of predominance of perceived discrimination was found, since it
covers the highest perscentage amongst other factors (38.3%). Further
statistical tests revealed the alpha reliability statistics for this sample
were perceived discrimination, 0.87; homesickness, 0.68; fear, 0.70; and
culture shock & stress, 0.56.

The language anxiety was tested by the foreign language
classroom anxiety scale (Horwitz, Horwitz & Cope, 1986). The scale
consists of 33-items and assess communication apprehension, test anxiety,
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and fear of negative evaluation. Internal consistency, as measured by
Cronbach’s alpha coefficient, was 0.93, and test-retest reliability over
8 weeks was r = 0.83, p = 0.001, n = 78 (Horwitz, 1986).

The majority of classes for international students were taught in
Ukrainian, which is foreign language for them. Ukrainian is quite distant
for students’ native English which is characterized by analytic nature.
Ukrainian is East Slavic language of a fusional character. It means that
Ukrainian in contrast to English from Germanic branch is a type of
synthetic language, distinguished from agglutinative languages by their
tendency to use single inflectional morphemes to denote grammatical,
syntactic or semantic features. The canonical word order of Ukrainian is
Subject-Verb-Object. Other word orders are usual due to the free world
order created by Ukrainian’s inflectional system.

In Ukrainian language nouns have seven cases: nominative,
accusative, genitive, dative, instrumental, and locative, vocative; whereas
in English only three cases are distinguished: nominative, genitive and
accusative. However, both languages have two numbers: singular and
plural. In Ukrainian adjectives agree with nouns in case, gender and
number. Verbs have three tenses in Ukrainian language: past, present
and future and two voices: active and passive. They are differentiated
into three persons: first, second and third; and two numbers: singular
and plural. Ukrainian verbs can be classified into two kinds: perfective
and imperfective. These kinds are formed by prepositional prefixes or
root changes. The verbs in the past tense are agreed with the subject in
number and gender, originated from the perfect participle. The English
verbs have simple, continuous and perfect tenses within present, past
and future. Therefore, the great grammatical differences in Ukrainian
and English language form difficulties for international students in the
academic settings and could have a poor impact on the development of
language anxiety.

Statistical procedure. The statistical analysis used to process the
data included correlation and multiple regression, moderation analysis in
particular based on IBM SPSS statistics 21.

Results

The means and standard deviations for the study are given
on Table 1.
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Table 1. Means and standard deviations for all subjects (n = 41) and #-test differences
between males (n = 29) and females (n = 12)

Total (n=41) Males (n=29) Females (n=12)

Variables M SD M SD M SD t p

Procrastination ~ 52.67 1.52 52.66 14.89 52.66 7.27 0.000 1.000
PD 22.19 1.17 21.90 8.55 2291 4.70 0.492 0.626
H 12.36 0.59 12.10 3.95 13.00 3.54 0.719 0.480
PH 12.66 0.80 12.40 5.57 13.33 4.29 0.582 0.565
F 8.79 0.56 8.77 4.04 8.83 2.51 0.064 0.949
CS 8.07 0.46 7.80 3.11 8.75 2.49 1.037 0.310
G 4.79 0.37 4.83 2.50 4.67 242 0.197 0.846
M 24.14 1.29 23.83 9.32 2491 5.43 0.468 0.643
AS 93.00 4.43 91.63 32.04 96.41 18.21 0.599 0.553
CA 29.07 1.21 28.50 7.80 30.50 8.21 0.724 0.428
TA 38.61 1.39 38.00 7.95 40.00 11.52 0.532 0.602
FNE 16.38 0.95 16.03 6.20 17.25 6.30 0.568 0.576
LA 84.07 3.30 82.60  20.21 87.50  24.57 0.568 0.576

PD perceived discrimination, H homesickness, PH perceived hate, F fear, G guilt, M miscellaneous, CS
cultural shock, AS acculturative stress CA communication apprehension, TA test anxiety, FNE fear of
negative evaluation, LA language anxiety

The data of descriptive statistics is in line with other studies in
the field (Lowinger et al., 2014). It is apparent from this table that there
are no gender differences concerning procrastination, acculturation and
language anxiety in international students.

Table 2 represents the results of the correlation analysis. The
results of the Pearson moment correlation indicate that there is a weak
negative correlation between age and procrastination. It is apparent
from this table that procrastination can decline within the life span. The
results are in line with the study which underlined the age 14-29 as the
most vulnerable for procrastination (Beutel et al., 2016), whereas in the
older age the procrastination is declining.

RQ2 and RQ3 were tested by multiple regressions and moderation
analysis. Multiple regression analysis has been used to predict of value
of procrastination based on values of independent variables of perceived
discrimination, homesickness, perceived hate, fear, guilt, miscellaneous,
cultural shock, communication apprehension, test anxiety, fear of
negative evaluation, and language anxiety.
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Table 2. Correlation (2-tailed Pearson r) between age and procrastination, acculturative
stress, language anxiety

P AS LA
Age -0.26* 0.19 0.25

Note: *p<0.05; **p<0.01.
P procrastination, AS acculturative stress, LA language anxiety

The assumptions of linear relationship between each independent
variable and dependent variable were tested through simple scatterplots
and partial regression plots. The independence of residuals was assessed
by Durbin Watson (d=1.31). The assumption of multicolleniarity was
also met, since tolerance for all predictors > 0.1, and 1<VIF>10.
Assumption of homoscedasticity was controlled by scatterplot ZRESID
vs. ZPRED. The results indicate that the assumption of homoscedasticity
is also met. The histogram also shows the normally distributed errors
in the variables.

The results of the regression with enter method show that ten
variables (perceived discrimination, homesickness, perceived hate, fear,
guilt, miscellaneous, cultural shock, communication apprehension, test
anxiety, fear of negative evaluation, and language anxiety) explained
46.9% of procrastination, R*> = 0.469, F (4.37) = 2.741, p=0.015. An
unanticipated finding was that only one independent variable (fear of
negative evaluation) significantly predicted procrastination (see Table 3).
Therefore, the result is somewhat counterintuitive. On the one hand,
the results of the regression analysis show that all predictors produce
the significant model, covering 46.9% of procrastination; on the other
hand, only fear of negative evaluation has an independent significant
contribution to the procrastination.

Table 3. Summary of Multiple Regression Analyses for Variables Predicting
Procrastination (n=41)

Variables B SE B B t

AS -0.02 0.06 -0.07 -0.37
CA 0.50 0.35 0.40 1.60
TA 0.19 0.25 -0.18 -0.76
FNE 0.77 0.36 0.48 2.15%

Note: *p < .05. **p < .01
AS acculturative stress CA communication apprehension, TA test anxiety, FNE fear of negative evaluation
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To assess the relationship between fear of negative evaluation and
procrastination as function of acculturating stress moderation analysis
has been performed. After meeting all assumptions and reducing
multicolleniarity by centering two variables and multiplying them
to obtain their interaction of acculturating stress and fear of negative
evaluation, we found insignificant meaning of moderation. The results
are given on Table 4. Therefore, these results suggest that acculturative
stress and language anxiety taken together predict procrastination of
the international students. However, evidence consistently suggests
that amongst other predictors only fear of negative evaluation as a
separate scale of language anxiety is an independent robust predictor of
procrastination.

Table 4. Linear Model of Predictors of Procrastination with Acculturative Stress in
Moderation Analysis (n=41)

Variables B SE B t p

Constant 10.65 [_21.41‘?;‘522.71] 0.69 p=0.50
FNE 2.44 [0'53';942‘.30] 2.66 p=0.01
AS 0.21 [-0.201.;1%.58] 1.32 p=0.20
AS*FNE -0.01 [-0.003.;01).01] -1.33 p=0.20

Note: R’= 0.36; AS acculturative stress, FNE fear of negative evaluation, AS* FNE interaction of
acculturating stress and fear of negative evaluation

Discussion

As mentioned in the literature review, difficulties in acculturation
and low language ability have a poor impact on procrastination in
international students. The first question in this study sought to determine
gender and age differences of international students’ procrastination.
With respect to the first research question, it was found that there is
a weak negative correlation between procrastination and age of the
participants. This finding is consistent with that of Beutel et al. (2016)
who revealed the decline of procrastination within the life span and
define the most sensitive age for procrastination between 14-29 years.
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A possible explanation for these results may be the lack of adequate
study of different life domains of procrastination. The recent research
shows that the higher procrastination in educated adults refers to the
health domain rather than to the other spheres of life (Hen & Goroshit,
2018). Since a great deal of previous research into procrastiation has
focused on the academic procrastination, the most sensitive age for
procrastination is linked to the students’ age. Therefore, very little
was found in the literature on the question of different domains of
procrastination and their associations with the age groups.

In consistency with earlier findings no evidence of gender
diffrences was detected. However, previous studies have suggested
that perceived discrimination and homesickness are significant predictors
of procrastination among males whereas cultural shock and stress are
significantly higher in females (Lowinger et al., 2014).

With respect to the second and the third research questions, it
was found that perceived discrimination, homesickness, perceived hate,
fear, guilt, miscellaneous, cultural shock, communication apprehension,
test anxiety, fear of negative evaluation taken together could predict the
procrastination. However, the only significant independent predictor is
fear of negative evaluation. These results reflect those of Reichenberger,
Smyth & Blechert (2018) who also found that that fear of evaluation
is a robust indicater of social anxiety and is exacerbated by feelings of
possible downward shifts in social relationships and exclusion from the
group. Fear of negative evaluation refers to the core beliefs about self
and predict great sensitivity to learning positive and negative evaluation
and, therefore, has a poor impact on mental health (Button et al., 2015;
Zasiekina, 2015).

One unanticipated finding was that acculturating stress relationship
between fear of negative evaluation and procrastination is not
moderated by acculturating stress. Therefore, international students’
procrastination is predicted rather by social anxiety of being evaluated
than cultural settings and language anxiety per se. What is surprising is
that procrastination is not associated with the other scales of language
anxiety, test anxiety and communication apprehension. However, these
results corroborate the findings of a great deal of the previous work
in the efficient acculturation of international students which based in
interaction with others, host students and populations in particular. Thus
fear of negative evaluation as a robust predictor of procrastination may
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be explained by the primary importance of other people for international
students. Another possible explanation for this is that procrastination
and fear of negative evaluation can be described in terms of general
personal traits linked to social anxiety which can serve as a basis for
difficulties in efficient acculturation.

Conclusion

The findings of this research provide insights for association
of procrastination, acculturating stress and language anxiety. The
investigation has shown that the indices of procrastination for African
students in new academic cultural settings are comparatively higher than
in Chinese students reported by Lowinger et al. (2014). These results are
important in two major respects. Firstly, this research support the idea
that the study of international students’ procrastination should consider
the cultural background of the students. The previous research has also
shown that Chinse students can underreported the primary difficulties in
their acculturation since they represent the salient culture (Li, Wang &
Fisher, 2004). Secondly, the country which the students have chosen to
study in is of crucial importance. The high standards of the developed
countries could predict the lower acculturative stress in the international
students than developing countries.

This study has raised important questions about the nature of
procrastination. Multiple regression analysis revealed that the fear
of negative evaluation is an independent significant predictor of the
procrastination. Therefore the principal theoretical implication of this
study is that procrastination refers to social anxiety, which is exacerbated
by new cultural academic settings. The following conclusions can be
drawn from the present study that new cultural academic settings and
linguistic barriers of foreign language cannot predict procrastination
per se, if the students are not vulnerable for social anxiety. This new
understanding should help to undermine predictors of procrastination
through reducing social anxiety manifestation in international students.

One of the more significant findings to emerge from this study
is that procrastination in a new cultural academic environment can
be studied within ‘cultural synergy framework’ (Zhou, Jindal-Snape,
Topping & Todman, 2008). This study has found that generally
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overcoming procrastination in a new academic settings is linked to
reducing the fear of negative evaluation. Furthermore, fear of negative
evaluation among international students is highly associated with a close
interaction with host peers in academic settings and host population
in general. Thus, cognitive (improvement of international students’
perception of inter-group interaction and discrimination), behavioral
(close interaction of the international students with the host students
and the host population) and affective strategies (enhancing the well-
being based on efficient international students’ relationships) should be
considered to overcome procrastination.

The limitation of the study is that with a small sample size
which represents only African students, caution must be applied, as
the findings might not be extrapolated for the international students
from other countries. Further studies, which take these limitations
into account, will need to be undertaken. Large randomised controlled
trials with international students from different cultural backgrounds
could provide more definitive evidence of assossiation between
procrastination and fear of negative evaluation as an indicator of social
anxiety. The host universities in Ukraine are strongly recommended to
implement supportive programs assessing and reducing social anxiety in
international students.
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AHOTALIA

Memoto cmammi € 8uUBYEeHHA MpPOAsYy MPOKPACMUHAUII 8 iHO3eMHUX cmydeHmi8 y
HaBYA/bHUX 30KAA0aX YKpaiHu.

Mamepianu i memoodu. /[lns 0ocnidxeHHs 6yao eidibpaHo 41 pecrioHOeHmMa, AKi €
8UXIOUAMU 3 APPUKAHCLKUX KPaiH i 3006ysarome suuly oceimy y 080X HAUIOHA/IbHUX
yHisepcumemax BonuHcbKoi obaacmi. Y 00cnidmeHHi 8uKopucmosysanuca WkKana
MPOKPACMUHAYil, WKanu O00CniOHeHHA akKkynemypayiliHoeco cmpecy ma MOBHOI
MpuBOXCHOCMI MPU 8UBYEHHI IHO3EMHOI MO8U.

Pesyabmamu. ®akmuy4Hi 0aHi ceiduams npo s8iocymHicme 2eHOepHuUX siOmiHHocmel
y  pisHAX cgopmosaHoCmi  MPOKpacmuHayii, akyaemypayiliHoeo cmpecy ma
MOBHOI  mpusoxHocmi. OOHaK, 8uAneHO CcAAbKy He2amueHy Kopenayito Mix
MPOKpAacMuHauieto i 8iKOM y4acHUKie 0ocnidxeHHA (r =-0,26 p <0,05). MoxcHa
apunycmumu, Wwo axkademiyHa MPoKpacMuHayia piowe 3ycmpiyaemeca 8 3pinomy
8ilyi, HaMomicmo OXOnAwE iHWI chepu Humms. Pe3yabmamu MHOMUHHOI peepecii
cgiduame, wo axkynbmypayiliHuli cmpec 8 MOEOHAHHI 3 MOBHOK MPUBOXHICMIO
€ npedUKMopoM MpPOKpACMuUHauii iHozemHux cmydeHmis (R? = 0,469, F (4, 37) =
2,741, p = 0,015). Mpome ceped iHWUX 0ia2HOCMOBAHUX Mapamempig Auwe cmpax
He2amueHOi  OUiHKU, AK OKpeMa WKaad MOBHOI MPUBOXHOCMI, € 3HAYYU,0H0
demepMiHaGHMoK 380iKaHHA. OOHUM i3 Heo4viKysaHux pe3ysbmamis 6ysn0 me, wo
aKynbmMypayia He € 8aXsaUBUM MOOepamopomM 83aeEMOOii M CMPAXOM He2amugHoOI
OUiHKU i MPOKPpAacmuHayjiero.

BucHoeKu. [TpokpacmuHayis iHo3eMHuUx cmydeHmis binbwWo Miporo 3YyMOBAHEMbCA
3020/16HUM cmpaxom 6ymu OUIHEHUM, HiX( KyabmypHUMU aCreKmamu i MOBHO
mpusozoto. [locnioweHHA 0eMOHCMPYE, WO 20/08HUl MPeduKmop MnpPoOKPACMUHauii
nog’asaHull i3 COYianbHOO MPUBOIKHICMIO, AKA MOXe CHOHYKamuca HO8UMU
KYyAbMypHUMU | GKAOeMiYHUMU YyMOBAMU | MAKUM YUHOM mMpaHcghopmysamuca y
npokpacmuHauito. OOHAK npu Hesenukomy 06°emi s8ubipKu, npPedcMasHUKAMU AKOI
€ sluwe agpPUKAHCbKI cmydeHmu, OO0CAiIOXEeHHA MA€E resHi OBMEMEHHS, OCKinbKu
OMpUMaHi 0aHi He MOoXyme 6ymu eKcmpanonbosaHi HA iHO3eMHUX cmydeHmig 3
[HWuUX KpaiH. ¥ nodanbwux 00CniOHeHHAX Ci0 8paxo8aHi 8KA3aHI 0OMeeHHS.

© Zasiekina Larysa & Zhuravlova Olena 139



Axyrbmypayiunui cmpec, MOGHA MPUBONCHICNE MdA NPOKPACMUHAYIA. ..

Karwuoesi cnoea: npokpacmuHauis, axkynsmypayiliHuli cmpec, MO8HA MpPUBOHCHICMb,
iHo3emMHi cmydeHmu, akademivyHi yMmosu, cmpax He2amueHOI OYiHKU.

3acekuHa  Jlapuca, }ypaenesa Enena. AKKYynbmypayuoHHbli cmpecc,
A3bIKOBAA MPEBOHHOCMb U MNPOKPACMUHAYUA UHOCMPAHHbIX CmydeHmos 6
akademuyeckoli cpede

AHHOTAUUNA

Lens cmameu. Cmames M0ceaweHad U3Yy4eHUI [POsAsAeHUA MPOKPACMUHAyuu y
UHOCMPAHHbIX cmydeHmMo8 8 y4ebHbIx 308e0eHUAX YKPAUHbI.

Mamepuanel u memoosl. [na ucciedosaHus 6bino omobpaHo 41 pecrnoHOeHma,
Komopeble A8AAMCA 8bIXOOUAMU U3 AQPUKAHCKUX CMPAH U 0ay4arom ebicuiee
obpaszosaHue 8 08YyX HAUUOHA/bHbIX YHUsepcumemax BosbiHcKol obaacmu.
B uccnedosaHuu UCMO63080AUCL WKAAA MPOKPACMUHAYUU, GKKYaAbMYPAUUOHHO20
cmpecca, A3bIKo8ol MpPesoHHOCMU MpuU U3y4eHUU UHOCMPAHHO20 A3bIKA.
Pe3yabmameol. @akmuyeckue 0aHHble caudemenbcmaytom 06 omcymcmeuu 2eHOepHbIX
pasauduli 8 YpoBHAX CHOPMUPOBAHHOCMU MPOKPACMUHAYUU, OKKY/A6MYypayuoHHO20
cmpecca u A3bikogoli mpesoxHocmu. OOHAKO, 0bHapyxeHa cnabas ompuyamensHas
Koppenauyuro mexdy npoKpacmuHayueli U 803pacmMoOM Yy4AaCMHUKO8 UCC/1e008aHUSA
(r =-0,26 p <0,05). MoxHO npednonoxums, Ymo aKA0eMU4YeCcKas MPOoKPAcCMUHAYUS
pexe ecmpedyaemcs 8 3pesoM  803pAcme, 0xeamelgds npu  3mom  Opyaue
cghepbl  HU3HU. Pe3ynbmamel MHOMecmeeHHOU pezpeccuu OKA3bI8aOM, 4mo
QKKY/IbMYpPayuUOHHbIl cmpecc 8 COYEMAHUU C A3bIKOBOU MPEesoXHOCMbIO A8a7emcs
MpPeduUKMOopPOM MPOKPACMUHAUUU UHOCMPAHHbIX cmydeHmoe (R2 = 0,469, F (4, 37)
= 2,741, p = 0,015). O0HaKo cpedu Opyaux OuazHOCMUPYeMbiX NapaMempos mosbKo
cmpax He2amueHOU OUeHKU, KaK omoesbHaA WKaAAa A3bIKOBOU mMpPesoXHOCMU,
fAengemca  3Ha4umoli OemepmuHaHmMol npomedsneHus. OOHUM U3 HEOMUOAHHbIX
pe3ynemamos bbla10 Mo, YMO AKKY/AbMypayus He A8/14emca 8aHHbIM M0oOepamopom
g83aumodelicmsus Mex 0y cmpaxom He2amugHol OyeHKU u npokpacmuHayued.
Bb1800bl. Takum 06pa3om, MPOKPACMUHAUUA UHOCMPAHHbIX cmydeHmos 8 bonbuweli
cmeneHu obycnoeneHa obwumMm cmpaxom b6bimb OUEHEHHbLIM, YeM KysnbmypHsIMU
acnekmamu U A3biKosol mpesozoll. UccnedosaHue rokaseisaem, 4Ymo 270a8HbIl
MpeduKkmop MNpPoKPACMUHAYUU CB8A3GH C COYUA/IbHOU MPEesoXHOCMbIO, KOMopas
MOM(Eem 8bI3bI180MbCA HOBLIMU KYs/IbMYPHLIMU U GKAOEMUYeCKUMU YCA08UAMU U MAKUM
obpazom mpaHcopmuposameca 8 npokpacmuHayuto. OOHAKo npu Heboasbwom
obveme 8bI6OPKU, npedcmasumenamu KOmopol ABAAIOMCA MOAbKO A@PUKAHCKUE
cmydeHmoblb ucc1ed08aHUA UMeem 02PAHUYEHUSA, MOCKObKY MOoayYeHHble OaHHble He
moeym b6bImb eKcmpamnosnupo8aHbl HA UHOCMPAHHbLIX CMydeHmos U3 Opy2ux CMpPaH.
B OanbHeliwux uccnedosaHusx o0b6A3amesnbHO 00a#Hbl 6bimb yYmeHsl YKA3aHHbIE
02PaHUYEHUS.

Kniouesble €a08a: MPOKPACMUHAUUS, OKKY/bMypayUoOHHbIU cmpecc, A3bIKoeas
MpeeoXHOCMb, UHOCMPAHHbIE cmMydeHmsbl, aKademuveckue ycsa08Us, CcMpax
He2amueHoU oueHKU.
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